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Academies	 –	 state	 schools	 which	 receive	 direct	 funding	 from	 central	 government	 and	 enjoy	 more	 autonomy	 than	 other	 state	 schools




subjects	at	 age	16,	 see	www.gov.uk/government/uploads/system/uploads/attachment_data/file/285990/P8_factsheet.pdf)	 (get	 rid	of	 space) (get	 rid	 of	 large	 space	 before	WERE)were	 introduced	 in	2016;	 as	 yet,	 the	precise	 effect	 on	ML
remains	uncertain.
Languages	beyond	the	age	of	14	were	made	optional	in	England	in	2004,	leading	to	a	steep	drop	in	GCSE	ML	uptake	to	only	40%	of	students	in	2011	(Tinsley	&	Han,	2012),	with	subsequent	further	year-on-year	reductions



















































This	 study	 triangulates	views	 from	key	 stakeholders	 regarding	ML	 learning	and	 teaching,	all	 operating	under	 this	 set	of	 challenging	conditions.	Beliefs	about	 language	 learning	and	 teaching	held	by	 senior	management,
teachers	and	students	are	compared	across	 four	different	schools.	Three	of	 the	participating	schools	are	state	schools,	one	 is	 independent.	The	 independent	and	one	state	school	control	 their	 intake,	 the	other	 two	do	not.	Three
(independent	and	two	state)	schools	have	compulsory	languages	for	all	aged	14–16;	in	one,	only	very	students	study	a	language	at	age	14+.	The	schools	have	different	percentages	of	students	entitled	to	free	school	meals.	Participating


































Student	numbers* 1495 1481 650 610































95%+ 95%+ c.	25% 95%+
%	of	students	eligible	for	Free	School
Meals	any	time	in	last	6	years
20% 21.9 57.2% n/a
%	of	students	achieving	5	+	a*-c	GCSEs
2015*
66% 56% 54% 79%
%	achieving	the	English	Baccalaureate 54% 58% 37% 50%
%	of	students	registered	with	special
education	needs
6.7% 3.3% 20% n/a
Latest	Ofsted	outcome Outstanding Outstanding Good Excellent	(Independent	School
Inspectorate)
Community	Descriptors
Town/village	size 48,000 4000 20,000 174,200







Student	focus	groups	(mixed	gender) 5	groups = 28	students 5	groups = 26	students 5	groups = 28	students 3	groups = 17	students
ML	Teachers	interviewed 4 1 1 1









- using	ML	to	develop	learning	skills	(for	any	subject) - cultural	understanding
- teaching	linguistic	awareness	and	literacy - employability
- teaching	cultural	understanding - cognitive	development
- employability - travel
- cognitive	development - getting	qualifications
- getting	qualifications
issues	relating	to	own	school: issues	relating	to	experiences	of	ML	at	school
- criticism	of	ML	teachers/teaching - ML	is	a	‘hard’	subject
- criticism	of	own	school	policy - hating	the	subject
- justification	of	own	school	policy - enjoying	the	subject
issues	relating	to	wider	educational	context: issues	relating	to	ideas	about	language	learning
- national	policy - global	English	as	demotivator
- global	English	as	demotivator - alternative	pedagogical	visions	for	teaching	&	learning	ML
- narrow	curriculum	and	exam-focused	teaching - interest	in	(world)	languages	other	than	taught
- teaching	to	pass	exams - UK	compares	badly	in	language	learning	to	other	nations








































The	emphasis	 in	our	schools	 is	on	sciences,	 that	 is	 the	most	popular	choice	I	 think	a	 lot	of	 it	 through	parental	pressure	[	….	]	when	we	put	together	our	option	bloc	…	we	need	to	weigh	up	the	options	to	see	 if	we	offer	 two	 languages	or	 just	one.	 (senior
management,	school	4)
School	3	admits	only	higher	ability	 students	 to	 the	study	of	 languages	beyond	 the	age	of	14,	 selected	by	primary	school	performance	 in	maths	and	English.	The	head	 teacher	seems	critical	of	 this	process,	but	given	 the
performance	pressures	he	feels	under,	sees	no	other	option	but	to	hand-pick	students	based	on	a	hypothetical	ML	ability	-	an	ability,	which,	in	turn,	is	calculated	on	English	performance	at	primary	school:

































































Thus,	students	offer	an	 impressive	range	of	 rationales	 for	 languages,	 focusing	on	skills	and	employability,	but	also	on	cultural	enrichment	and	respect	 towards	other	cultures.	Although	disliking	some	classroom	activities,
students	enthusiastically	conveyed	ideas	concerning	language	pedagogy	-	both	in	formal	settings	and	beyond	–	that	revealed	a	general	interest	in	languages.
To	summarize,	staff	mention	generic	academic	skills	development	more	often	than	students	do.	Teachers	mention	a	wider	spectrum	of	rationales	for	learning	languages,	and	cite	the	most	challenges	in	their	daily	teaching	(e.g.





















































































relate	oneself	 to	an	 international	 community	 rather	 than	 specific	L2	groups’	(Yashima,	2009:	145).	Thus,	 despite	growing	up	 in	 the	most	monolingual	 and	monocultural	 areas	of	England,	 these	 students,	 regardless	 of	 their	SES,














divide	 in	 language	 learning	opportunities,	 let	alone	achievement.	Urgent	 research	 is	needed	 to	 investigate	what	 language	policies,	both	nationwide	and	school-internal,	might	best	be	adopted	 to	counter	 this	divide.	Given	 that	a
language	learning	crisis	is	evident	many	Anglophone	countries	(AUTHOR,	2017bLanvers,	2017a&b,	Wiley	2007),	future	studies	should	also	address	the	question	if	these	countries	share	similarities	in	respect	of	social	divide	and	ML
policies	uncovered	here.
5.1	Limitations
This	study	was	conducted	in	three	small	towns	and	one	village	in	a	dominantly	‘white’	area	of	northern	England.	Students	were	randomly	selected	for	participation,	albeit	representing	the	full	spectrum	of	ability.	Outcomes	may
differ	in	different	settings	(e.g.	more	ethnic	diversity,	different	student	mix),	or	with	larger,	quantitative	data	from	more	schools,	or	in	a	UK	nation	with	different	language	education	policies.
Appendix	1
Focus	group	questions	for	students:
• How	do	you	like	language	learning?	If	you	learn	(ed)	two,	which	do	you	prefer?
• What	do	you	(not)	like	about	language	learning?
• How	useful	do	you	think	is	it	to	learn	languages	today?	Why?
• Do	you	think	everyone	speaks	English	today?	Is	it	worth	while	learning	other
• languages?
• Do	you	think	people	will	learn	languages	in	the	future?	How?
• If	you	could	learn	languages	any	way	you	wanted,	how	would	you	like	to	learn
• them?	Which	ones?
• Which	language(s)	do	you	think	is/are	useful	to	learn?
Appendix	2
Interview	questions	for	Staff	(Senior	management	and	language	teachers):
• What	is	the	role	and	value	of	languages	in	the	curriculum	today?
• Is	it	worth	while	learning	languages	today?
• Given	the	spread	of	English	globally,	is	it	still	worth	while	learning	languages?
• Which	other	global	languages	might	be	important	to	know	in	the	future?
• How	can	students	benefits	from	language	learning?
• What	will	the	future	hold	for	language	learning	in	the	UK?
• What	are	your	views	on	the	curriculum	and	assessment?
• For	teachers:	What	would	you	change	in	language	teaching	if	you	could?
• For	senior	management:	Say	a	little	about	why	you	implement	language	teaching
• the	way	you	do	at	your	school.
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Footnotes
1Education	policy	in	the	UK	is	devolved	to	its	four	nations	(England,	Scotland,	Wales,	Northern	Ireland),	resulting	in	some	variation	in	ML	policy	(see	Machin	et	al.,	2012).	All	nations	currently	have	a	phase	of	one	compulsory	ML	at
lower	levels	of	Secondary	school	(age	11–14).	Scotland	is	committed	the	European	goal	of	equipping	students	with	skills	in	two	ML.
2The	percentage	of	a	schools'	cohort	entitled	to	free	school	meals	is	deemed	a	relatively	reliable	indicator	of	a	relative	social	deprivation	of	a	school's	intake,	see	Board	&	Tinsley,	2015.
3County	not	named	to	protect	anonymity	of	schools.
4Disclosure	and	Barring	Services,	holding	criminal	records.
5The	following	conventions	are	used	to	cite	participants:	T = teacher	(followed	by	further	personal	identification	letters	in	school	1	where	four	teachers	were	interviewed),	school	x = school	in	which	the	staff	worked.	Students:	F = female
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